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Abstract 
The aim of this article is to review the main characteristics of the initial training of teaching professionals in Romania, as 
provided within the educational policy legislation. We consider it useful to make an overview of developments that have 
occurred in the recent past in the field of initial training currently performed within the departments of teacher education. In 
1996, by order of the Minister of Education, the first teacher education departments were established. 2001 was an important 
year for the teaching professionals’ training field through the initiation of the Development Strategy for the Initial and 
Continuous Training of Teaching Professionals and Managers from the Primary and Secondary Education System, for 2001-
2004. The Bologna process has generated a new context for the initial training of the teaching professionals, through 
structural and curricular reorganization of the Romanian tertiary education, new measures applying starting with the academic 
year 2005-2006. Within this context, the initial training programs for the teachers working in the secondary and tertiary 
education, offered by the Departments of Teacher Education of Romanian universities, were reorganized into two modules. In 
2008, through the joint effort of the specialists in educational sciences and representatives of the Ministry of Education, the 
Order of Minister no. 4316/2008 on the Approval of the studies program was elaborated for the procurement of the Certificate 
of Graduation of the Department of Teacher Education. The Law of National Education no. 1/2011 stipulates that the initial 
training to qualify for teaching positions shall consist of: initial, theoretical, specialized training, performed within universities 
under accredited programs in compliance with the law; Master of Education Programs, with a duration of 2 years; induction 
(probationary) teaching period with duration of 1 school year, performed at an educational institution under the supervision of 
a teacher-mentor. A new wave of changes in the area of teaching professionals initial training is therefore expected. The Law 
of National Education no. 1/2011 provides that the induction teaching period is part of the initial training. The national tenure 
examination is organized by the Ministry of Education in compliance with a methodology approved through order of the 
Minister of Education.  
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1. Initial teacher training within the European educational context  
The educational policy documents elaborated at European level, alongside international theoretical research in 
the field of teacher training show that high-quality teacher training is essential for the relevance and quality of 
education at all levels, as well as for a higher status of the teaching profession per se. Long-term interest in and 
preoccupation for teacher training have been taken over by key European and international political bodies, such 
as the EU and OECD. Likewise, European policies, materialized in the Lisbon Strategy, the Bologna Process, and 
more recently, in the Europe 2020 Strategy, may have a significant impact on teacher education.  
As far as organisation is concerned, it should be mentioned that, at European level, teacher training is 
performed in institutions called in many different ways. It can take place in universities, university colleges, or 
specialist institutions. Duration differs according to country. As a general tendency, at European level, one may 
notice an increase in the duration of initial teacher training, materialised in the requirement that teachers have a 
Master’s degree. In many countries, initial teacher training reached a duration of four years, since undergraduate 
level, and secondary teacher training increased by one more year, after it became a post-graduate qualification. 
2. Main characteristics of initial training for the teaching career in Romania 
Initial training for the teaching career is the educational segment that ensures, at least as regards the legal 
provisions, the acquisition of skills and official certifications needed to access the qualified practice of the 
teaching career. This level consists of: specialized training, assured and certified through graduation from higher 
education studies, or, if the case may be, specialized secondary or post-secondary programs of study, offered by 
authorized or accredited educational institutions, in compliance with the law and specialist practical and 
theoretical psychological-pedagogical, training, ensured and certified on successful completion of psychological 
– pedagogical studies programs offered by the departments of teacher education, respectively by faculties that 
have within their structure a BA programme in Primary and pre-school Pedagogy, or by psychological – 
pedagogical, teacher training and specialty training programs organized within secondary or post-secondary 
institutions, which are qualified to organize these programs in accordance with the law.  
The initial training of the teaching professionals in Romania was performed, starting with 1996, as part of a 
simultaneous system, concurrently with the graduation of the Teacher Education Programme. Therefore, in 1996, 
by Order of the Minister of Education, the first departments of Teacher Education were established. The curricula 
were systematically modernized in 1999, 2001 and 2003, gradually introducing new academic subjects and 
transferable credits (ECTS). 2001 was an important year for the field of teacher education through the initiation 
of the development strategy of the initial and continuous training of teaching professionals and managers from 
the undergraduate education system, 2001-2004. The main fields in which this strategy was outlined were: 
professional standards, curricular reform, changes of institutional framework, practicum – as the bridge between 
initial and continuous training, passing the final examination in education on the segment of initial training, 
certification for the teaching profession, financing and the creation of a network of practical schools. [The 
development strategy of the initial and continuous training of the teaching professionals and undergraduate 
education managers system, 2001-2004] 
The Bologna process has generated a new context for the initial training of the teaching professionals, 
through structural and curricular reorganization of the Romanian tertiary education, new measures applying 
starting with academic year 2005-2006. Within this context, the initial training programs for teachers in the 
secondary and tertiary cycles, offered by the departments for teacher education from universities (DTE), were 
reorganized in two modules. Module I (30 ECTS) is integrated within the Bachelors’ cycle of studies and allows 
graduates to teach only in the compulsory primary and lower secondary education cycle. Module II (30 ECTS) 
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may be attended only after the completion of the Bachelors’ cycle of studies, being absolutely necessary for all 
those who want to teach at post-compulsory and undergraduate level. [Order of the Minister of Education, 
Culture and Youth no. 4343/2005] 
In 2008, through the joint effort of the specialists in sciences of education and representatives of the Ministry 
of Education, the Order of Minister no. 4316/2008 on the approval of the studies program was elaborated for the 
procurement of the certificate of graduation of the Department of Teacher Education.  
The curriculum of the Departments for Teacher Education approved by the Ministry of Education and 
Research starting with 2008-2009 differentiates between levels of professional training of the two categories of 
teaching professionals: those who want to teach at primary and lower secondary level (graduates of Bachelors’ 
studies and of Teacher Education Programme – Module 1) and those who want to teach at upper secondary and 
tertiary levels (graduates of Masters’ degree and of the level II program of advanced psychological – pedagogical 
studies).  
The syllabi for courses included in the initial training of teacher education programs, the assigned number of 
hours, the number of ECTS and examination type are established by Order of Minister of Education, Research 
and Youth no. 4316/2008. Therefore, for the 1st cycle of undergraduate studies, the mandatory subjects are: 
Psychology of education, Fundamentals of pedagogy, Theory and methodology of the curriculum, Theory and 
methodology of training, Theory and methodology of assessment, Classroom management, Specialized teaching, 
Computer assisted training, Teaching Practice at Primary and Lower Secondary level. For the 2nd cycle, the 
mandatory subjects are: Teenager, youth and adult psychology – pedagogy, Design and management of 
educational programs, Specialized teaching and developments in specialized teaching, Pedagogical practice in the 
undergraduate, post-undergraduate and graduate cycles. Besides the mandatory subjects, there are two other 
optional subjects’ packages out of which one subject is to be chosen (for example Sociology of Education, 
Intercultural education, Counseling and orientation, Educational communication, etc.). 
In the case of pre-school and primary cycles teaching professionals, the initial training is organized within 
faculties of educational sciences, through the specialization of Pre-school and primary education pedagogy. 
[Order of the Minister of Education, Culture and Youth no. 4316/2008] 
We have to mention that prior to the Bologna Process, the initial training of the teaching professionals from 
the pre-school and primary cycles’ education was organized within Academic Colleges with a duration three 
academic years.  
As regards the development of the curriculum for teaching professionals initial training, one may indicate the 
following: 1. the school curricula for the training of the pre-school and primary teaching professionals are defined 
for each department in the educational sciences faculties. The initial training offered by these departments 
includes both general courses, as well as practical activities for the pedagogical training. 2. the curriculum for 
initial training of teachers in secondary and tertiary cycles is developed by each department of teacher education 
within universities, based on the provisions of the Order of the Ministry of Education, Research and Youth no. 
4316/2008. For each of the subjects, a syllabus is designed, containing a description of objectives or competences 
that are targeted to be achieved through that specific subject, course and application topics, allotted number of 
hours, examination type, and recommended bibliography.  
Among education specialists there is wide consensus on the need to establish a set of competences for the 
teaching professionals, under the context of social and economic changes and of the reforms in the Romanian 
education system. The analysis of syllabi for subjects included in the teacher education module reveals different 
competences of future teachers that may be seen in relation with the competency-based education. The 
competences targeted by the initial training curriculum for teachers show the correspondence with those skills 
that are considered as being mandatory for the teaching approach from the perspective of key competences 
development for pupils: teacher as a learning constructor or facilitator; parents’ collaboration; participation in 
school development; formative assessment and self-assessment. Studies and analyses performed in Romania in 
the past years have highlighted the necessity to promote new teaching logics where the teacher may have the 
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liberty and responsibility of the organization actions meant for trainee learning programs. [Country report. 
Process of Education and Training 2010] 
In this respect, the Ministry of Education launched during the academic year 2011-2012 an innovative teaching 
professionals training program for the graduate education system, program that offers a new approach to teaching 
the pedagogy of the subjects and contributes this way to the increase of learning attraction in universities and to 
the attraction of students towards the teaching career. [Operational Sectorial Program – Development of Human 
Resources. (2009). 1.3, 63709] 
3. Master of Education programmes in Romania – a critical analysis 
The Law of National Education No. 1/2011 stipulates that the initial training to qualify for teaching positions 
comprises: initial, theoretical and specialized training performed within universities under accredited programs in 
compliance with the law; Master of Education Programmes with a duration of 2 years; induction (probationary) 
teaching period with a duration of one school year carried out at an educational institution, under the coordination 
of a teacher-mentor [Law of National Education No. 1/2011]. 
Therefore, a new wave of changes is expected in the area of initial teacher training. The question that arises 
now is whether the Master of Education shall be organized under the Departments for teaching professionals 
training, taking advantage of both the experience attained, as well as the existing human resources within these 
institutions, or if it shall be organized within specialized faculties as an alternative to the specialized Masters’.  
From the text of the law it is not clear whether “the theoretical, specialized training” refers to a usual 
Bachelors’ program or to a special studies program, that leads only to the teaching profession. 
The second option would lead to the creation of a closed channel that, if not finalized through the Master of 
Education and occupying a teaching position, would in turn become useless. If the acceptance would be done 
from the start and distinctively to a studies program designed exclusively for teaching, due to a less favorable 
social representation we would then have to face the risk that this option will not be able to attract the best 
students, nor many candidates, bearing effects that would later spread on the Master of Education, and of course 
on the quality of the teaching body.  
The first option (usual Bachelors’ degree program), eliminates the disadvantage of a closed channel and 
extends the selection pool, with better foreseeable effects as to the candidates’ quality. The disadvantage of this 
option is that a strictly theoretical training in the specialized field, without any teaching component will not be 
able to allow students to get even a simple image of what the teaching career is like. 
The law provides that the Ministry of Education, in its capacity as main financing source, based on the 
analysis of training needs in the system, can establish curricular benchmarks and the specialized theoretical initial 
training qualification of the teaching professionals. Students who take the courses of the Master of Education 
accredited by the Ministry of Education within a public institution benefit from study scholarships financed from 
the state budget, equal to the net salary of a beginning teacher. The criteria for granting the scholarships from the 
state budget are established by the Ministry of Education. [Law of National Education No. 1/2011] 
The idea to analyze the training needs, and related to this, the intention to grant scholarships to students of the 
Master of Education (equivalent to the net salary of a beginning teacher) seems to solve, at least for the duration 
of the initial training, the motivation problem for the teaching career. At the same time it is also expected to be an 
intelligent investment from the point of view of costs as regards the training of the human resources employed in 
education: the expense shall only be made with those wanting to have a teaching career and will not take the 
courses of the DTE only to ensure a fallback option. A new query arises: What happens if the number of those 
who want (from various reasons) to pursue the Master of Education is (much) higher than the number of 
subsidized places, respectively scholarships? Can there be a limitation in this sense, other than the limitation of 
entrance examination? 
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The response to the query: “Why doesn’t the law also provide the possibility of ensuring subsidised places for 
the Master of Education, as for all the other postgraduate degree programs (including the doctoral level)?” shall 
most likely be given through the subsequent legislation. 
The share of specialized subjects is also important, respectively the psychology-pedagogy subjects and the 
teacher training practicum as part of the Master of Education, where the law specifies that the Ministry of 
Education establishes the curricular benchmarks and the specialized theoretical initial training qualifications of 
the teaching professionals. [ùerbănescu, L. (2011). Professional training of the teaching professionals – 
benchmarks for career management] 
The law stipulates also that the Master of Education programmes, elaborated based on professional standards 
for the teaching profession, be accredited and approved by the Ministry of Education. [Law of National 
Education No. 1/2011] The natural consequence of this provision is in the establishment and adoption of the 
teaching profession standards through the subsequent legislative norms.  
It is important to mention that this change, claimed in all educational policy documents conveyed at European 
level, but also in large scale pedagogical studies, has been provided in Romania ever since 2001 in the 
Development Strategy of the Initial and Continuous Training of Teaching Professionals and Managers from the 
Primary and Secondary Education System, 2001-2004. [ùerbănescu, L. (2011). Professional training of the 
teaching professionals – benchmarks for career management] 
Teaching practice is instead given importance through setting up a permanent network of educational 
institutions, under the terms provided by the Order of the Minister of Education and based on framework 
agreements concluded between the educational institutions that ensure the initial training and the school 
inspectorates. The Law of National Education No. 1/2011 provides that the practicum is part of the initial 
training. The teaching professionals who take the national tenure examination are conferred the right to teach in 
the primary and secondary education system. [Law of National Education No. 1/2011]  
Conclusions 
Stemming from the concrete educational situation in Romania, and considering the European tendencies, a 
natural conclusion concerns the need to bring to fruition the expertise of all theoreticians and practitioners in the 
field of teacher education. Therefore, the Master of Education programme, a legislative advantage in nowadays 
Romania, will have to be organized and carried out within specialist institutions, by professors with a proven 
track record in teacher training. At the same time, the current European framework in the field of educational 
policies, as well as the theoretical breakthroughs of the last years achieved by researchers in teacher education, 
should be put to use in the process of implementing the Master of Education programme in our country.  
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